
“You Can’t See Them, But They’re There” 
Submitted by York G. Powers 

 

 Education continues to be a national conversation with politicians 

and experts holding the gavel, debating on what is best for students across 

our  nation. What has never been up for debate is the fact that through a 

healthy partnership between parents and schools a successful learning envi-

ronment is cultivated. But the days of “room moms” and one income households (by choice) are long 

gone…but the question that remains is how to get more parents involved? To answer this question we 

must adapt and look at parental involvement in a new light. As the world of education curriculum con-

tinues to evolve, so must our thoughts on parental involvement. 

 For many years parental involvement was viewed as how many times a parent came to the 

school. We have many parents that come to schools numerous times a month for negative reasons, 

while we only offer parents a few times a year to come for positive reasons.  Parent involvement can 

be described as positive interactions between the parent/caregiver and the student. For many of our 

parents attending school/family events and having the time during the day to physically be at the 

school is not an option. It is our challenge to find ways to help parents positively interact with their 

students that connect the classroom and home.   

 A great number of parents are very involved with their students, but we don’t see it first hand 

in our classrooms and schools. We must trust that parents have the best intentions for their students 

as they entrust them with us to educate them. Through shared positive responsibility we can evolve in 

the way we look at parent involvement. Find out what your students’ families are interested in and 

try to connect the classroom to home. Send home a positive note about the student to the parents to 

encourage a healthy dialogue and openly share in the character building of the student (shared values 

can be adapted in the home and classroom). 
 We must adapt to the world around us and embrace the evolutionary change of education in 

all aspects. High expectations lead to high results…and just because we don’t see it, doesn’t mean it is 

not there. Let’s give parents and families creative ways to show their involvement. 

Leading 
 Teachers In Peoria Public Schools 

 Celebrate 
      This is the time of year where we celebrate. We celebrate Christmas, Hanukkah, Kwanzaa,       

     and the start of the new year as well as others.  However, I want you to add one more 

celebration that you can do throughout the year and that is to celebrate your teaching and your 

students’ learning.  Celebrate with your students or with a colleague. Specify a time and do it.  

Celebrate the big accomplishments as well as the small ones.  Celebrations revitalize you. Look for the 

fun and pleasure in your job as an educator.  Going days without fun or pleasure adds to and causes 

stress.  As you think of ways to celebrate your job, remember this quote: 

“Dance like no one is watching, Love like you'll never be hurt, Sing like no one is listening,  

Live like it's heaven on earth”.   William Purkey 

Happy Holidays and Happy New Year, 

Dr. LaToy Kennedy 

Chief Curriculum and Instructional Officer 

 

December- 2012 

http://quotationsbook.com/quotes/author/5927/


Re-teaching Your School-Wide Behavioral Matrix 
Submitted by Kristen McElligatt and Michelle Coconate 

 

 Winter break is near and our students will be away from the structure 

of school for a couple of weeks.  In order to support their transition back into 

school on January 8th, each school should have a plan for  re-teaching their 

school-wide expectations to each and every student. Defining and teaching 

positive social expectations is one of the evidence-based features of PBIS.  

Many schools accomplish this by having scheduled “stations” where a staff 

member reviews the Behavioral Matrix for a specific area of the school 

(hallway, bathroom, cafeteria, etc.).  Both examples and non-examples of be-

havior for each area are demonstrated and practiced by the students.  Many schools make this a fun activ-

ity.  For example, students/classrooms collect a stamp at each station that they complete.  Once all sta-

tions are complete there is an acknowledgement of some kind.  To increase the likelihood of students us-

ing appropriate behaviors across people, places, and situations, teaching procedures must include multiple 

examples, practice within and across multiple settings, instruction on self-management skills, and in-

volvement of a variety of people. 

What the Arts Change About the Learning Experience 
From Champions of Change:  The Impact of the Arts on Learning 

Submitted by: Sharon S. Reed, Fine Arts Facilitator 

     When well taught, the arts provide young people with authentic learning experiences that engage their 

minds, hearts, and bodies.  The learning experiences are real and meaningful for them.  While learning in 

other disciplines may often focus on development of a single skill or talent, the arts regularly engage multi-

ple skills and abilities.  Engagement in the arts—whether the visual arts, dance, music, theatre, or other 

disciplines—nurtures the development of cognitive, social, and personal competencies.  The  Champions 

of Change researchers along with other researchers found:  

The arts reach students who are not otherwise being reached. 

The arts reach students in ways that they are not otherwise being reached. 

The arts connect students to themselves and each other. 

The arts transform the environment for learning. 

The arts provide learning opportunities for the adults in the lives of young people. 

The arts provide new challenges for those students already considered successful. 

The arts connect learning experiences to the world of real work. 

     The Champions of Change researchers selected programs that would serve as models of excellence 

that were making a real difference to young people.  Their research helps to better define the characteris-

tics of effective arts learning programs.  The quality arts learning experiences described by Champions of 

Change researchers regularly contain project-based learning elements.  The best programs display them 

in great breadth and depth.  According to the research, to be effective, the arts learning experience will: 

Enable young people to have direct involvement with the arts and artists. 

Require significant staff development. 

Support extended engagement in the artistic process. 

Encourage self-directed learning. 

Promote complexity in the learning experience. 

Allow management of risk by the learners. 

Engage community leaders and resources. 

The Champions of Change studies demonstrate how involvement with the arts provides unparalleled 

opportunities for learning, enabling young people to reach for and attain higher levels of achievement.  The 

research provides both examples and evidence of why the arts should be more widely recognized for its cur-

rent and potential contributions to the improvement of American education.  For more complete findings, 

please refer to artsedge.kennedy-center.org/champions/ 



Differentiated Instruction Defined:  Curriculum Compacting 
Submitted by Dr. Deb Van Hoorn, Enrichment Teacher 

 

 PSD 150 has four Enrichment Teachers who currently serve 20 K-8 buildings.  While the focus this 

year is whole class or pull-out instruction for specific classes and students K-6th, the differentiation strate-

gies we use with students and share with teachers are applicable to all grades and contents.  Advanced 

learners need learning experiences designed to fit them and teachers who can monitor the match between 

learner and learning, or differentiated instruction.  This approach to instruction creates an environment 

that maximizes student capabilities, and requires teachers to define challenge and growth differently in 

response to students' varying interest and readiness levels. By differentiating the curricular elements 

(content, process, and product) teachers can present different approaches to what students learn, how they 

learn it, and how they demonstrate what they've learned. Over the next few months, we will define some of 

the strategies that you might use in your classrooms.  This month’s focus is Curriculum Compacting. 

Curriculum Compacting is an instructional technique developed by Dr. Joseph Renzulli and 

Linda Smith in 1978.  It is specifically designed to make appropriate curricular adjustments for students in 

any curricular area and at any grade level. Essentially, the procedure involves defining the goals and out-

comes of a particular unit or segment of instruction, determining and documenting which students have 

already mastered most or all of a specified set of learning outcomes via pre-assessment, and providing re-

placement strategies for material already mastered through the use of instructional options that enable a 

more challenging and productive use of the student's time. When those areas of knowledge and skills are 

identified, these students are not required to complete the grade-level work. Instead, they work on alter-

nate activities.  

Curriculum compacting is a particularly important strategy for gifted and other high-ability stu-

dents because they often come to school already knowing much of the grade level material. If these stu-

dents are not challenged with new or different content, they may waste time in school, might not learn im-

portant study skills, and risk not growing as learners. 

For further information on Curriculum Compacting, you might visit the following websites: 

www.gifted.uconn.edu       www.carolyncoil.com             www.ascd.org      www.dazzleonadime.com 

www.hoagiesgifted.org 

Before You Even Think Of Blaming A Student For Not Learning 
The Master Teacher 

 

 There is no question that it can be disappointing and frustrating when a student fails to learn, especially 

if the other students are responding well to your teaching.  Yet there may be  many reasons a students fails to 

learn and a number of those reasons may be within our control or influenced by our actions. It is also true that 

the reason for a student not learning may be beyond the students' control.  However, it is our responsibility as 

the educator to ensure that we’ve done everything we can to see that the students learn.   

 First we must be certain that the student understands what you expect.  Until you have confirmed that 

the student understands your expectations, you cannot eliminate the possibility that confusion or misunder-

standing is at least a part of the problem.   

 Second, make sure that the student possesses the requisite tools to learn what is intended.  Be certain to 

assess the student’s skills before reaching any conclusion.   

 Third, be certain that student has access to the background knowledge and information necessary to 

understand what you're teaching.  

 Fourth, be certain that you have taught in a way that enables the student to learn.  Simply repeating an 

explanation or re-teaching the lesson in the same way offers minimal benefits to the student who didn’t under-

stand it the first time.   

 Fifth, make sure you have done what is necessary to build interest in the lesson.  Struggling students 

need to feel a connection to and understand the importance of the learning.   

 Sixth, remove any distractions that are in the way of the student’s learning. These can include physical 

distractions or mental distractions.  

 Seventh, you need to make the risk of trying manageable and the prospect of failing survivable.  If the 

risk is too high, some students won’t even try.  

 Eighth, be certain that you have done all you can to remove every external barrier and gathered every 

resource available on behalf of the student.  

 Be slow to blame students if you haven’t made the effort to learn about your student’s challenges or do 

what you can to help.   

http://www.gifted.uconn.edu
http://www.carolyncoil.com
http://www.ascd.org
http://www.dazzleonadime.com
http://www.hoagiesgifted.org


**Adapted from Illinois PBIS Net-

Tier 2 Behavioral Interventions: Where Do We Begin? 
Submitted by Michelle Coconate & Kristen McElligatt, RtI Facilitators/PBIS External Coaches 

 

Check In Check Out (CICO) is a targeted, evidenced-based intervention of positive behavior support that 

is an extension of PBIS Tier 1/Universal Support. It is a low intensity, large group intervention that serves be-

tween 7% - 10% of a school’s student enrollment. CICO is a prevention program for students who are starting to 

engage in problem behavior. 

District 150 has six schools who have met the benchmark criteria to receive initial Tier 2 training during 

the 2012-2013 school -year. In addition, numerous other district schools have chosen to pursue the implementa-

tion of CICO. The schools beginning to implement CICO are working with the district PBIS external coaches to 

learn how to develop and implement their school system with fidelity. 

Each school has or will be receiving a copy of the book and the training DVD, Responding to Problem Be-

havior in Schools – The Behavior Education Program, 2nd edition, written by Deanne Crone, Leanne Hawken and 

Robert Horner. These resources provide information necessary to develop an effective CICO system. An essential 

part of developing and implementing this intervention is training the CICO facilitators, educating the entire fac-

ulty, orienting the students, and informing their parents. These resources are valuable teaching tools to be used 

with these various groups of people. 

Each school makes their own data decision on how to find 7-10% of their student population to receive 

this intervention. For example, a school may use the decision rule of ‘2 or more office/major referrals.’ In addition 

schools may use attendance/tardy data, teacher referrals, or other relevant data. 

Students are assigned to a CICO facilitator to check in and out with each day. Daily Progress Reports 

(DPRs) are utilized to collect daily data used to determine the effectiveness of the group intervention and the indi-

vidual student’s response to the intervention. This is a group intervention and all students have the same goals: 

the school-wide expectations from the matrix. Students receive teacher feedback on the expectations after each 

period during the school day. Feedback is positive or neutral, never negative. If a student loses or destroys a DPR 

form, a new form is provided without consequence. 

District 150 schools are using an average performance of 80% or more points across 4 weeks to indicate a 

student may be ready to fade off the intervention. Students’ points are recorded in a spreadsheet in order to docu-

ment response to the intervention and identify readiness for fading the intervention or for layering on additional 

support for the student who is not meeting the 80% criteria. 

The effectiveness of CICO or any intervention relies heavily on a PBIS Tier 1/universal system being in 

place and implemented with fidelity. 

For information about CICO, please visit the district’s CSSS/RtI website http://www.psd150.org/

Page/13617  or contact Michelle Coconate (michelle.coconate@psd150.org) and/or Kristen McElligatt 

(kristen.mcelligatt@psd150.org). 

Easy CBM Update 
Submitted by Linda Bartak 

 

 The Easy CBM is used for progress monitoring in our district.  The monitoring  schedule has been 

completed and shared with each building. Easy CBM is used two-fold in our district.  First, it is a bench-

mark that is taken 3 times a year, in grades 5-8 at grade level. These benchmarks let the teachers know 

what level the students are at: Red indicates that the student is two or more grade levels below; Yellow 

indicates that the student is one to two grade levels below; and white and green indicates that the student 

is at or above grade level. The second component of Easy CBM is to track the students that are yellow and 

red through progress monitoring. This means that these students in reading and math will be assessed ac-

cording to the schedule at their learning level to check to see that they are growing toward their targets. 

The teachers keep running records to track the students’ learning in each skill. New transferred students 

get added to the system with their accompanying data. If there are any questions or concerns please con-

tact Bryan Devine or Linda Bartak. 

 

Be a yardstick of quality. Some      

people aren’t used to an environment 

where excellence is expected.   

http://www.psd150.org/Page/13617
http://www.psd150.org/Page/13617
mailto:michelle.coconate@psd150.org
mailto:kristen.mcelligatt@psd150.org


 

Mathematics Instruction:  The Common Core and Charlotte Danielson’s  

Framework 
Submitted by Dr. Trish Guinee 

 In the November 2012 C&I Newsletter, Look Fors and Listen Fors in             

Components of Charlotte Danielson’s Framework for Professional Practice were           

described.  These components cross all content areas.  As District 150 is transitioning to    

the Common Core Standards and working with a new Teacher Evaluation system it is        

essential that we see the interconnectedness of Best Practices to support student 

learning. Best practices, whether described by Charlotte Danielson’s Framework, the 

Mathematics Look For Document (developed from the NCTM (2003) Administrators 

Guide: How to Support and Improve Mathematics Education in Your School) or the eight 

Common Core Standards for Mathematical Practice all lead us in the same       

direction.  

The focus of this table is Domain 3 (b&c): Instruction of Charlotte Danielson’s Framework. 

Components of Charlotte 

Danielson’s Framework for 

Professional Practice 

District 150 Mathematics Look For 

Document 

Common Core Standards for 

Mathematical Practice 

3b: Questions engage students in 

an exploration of content, are not 

rapid fire, low level, recitation of 

facts. 

Teacher frequently introduces concepts 

and skills through problem solving or 

reasoning experiences rather than sim-

ply telling students or demonstrating 

procedures to them. 

Students are engaged in mathematical 

reasoning. 

MP1 Students make sense of prob-

lems and persevere in solving them. 

MP4 Students model with            

mathematics 

  

3b:“Think time” is allowed before 

responses 

Teacher gives students time to think and 

reason for themselves. 

MP6 Students attend to precision 

3b: Teacher probes to seek clarifi-

cation, i.e. “explain….” 

The focus is on mathematical thinking 

rather than only on the correct answer. 

Teacher uses words like “explain” or “why” 

to encourage thinking. 

MP2 Students reason abstractly and 

quantitatively 

3b: All students are engaged in 

discussion: not just a few, stu-

dents often take initiative 

Students are actively engaged in the learn-

ing process. 

Student to student mathematical discourse 

frequently occurs. 

MP3 Students construct viable argu-

ments and critique the reasoning of 

others. 

3c: Teacher promotes problem-

solving: permits choice, encour-

ages depth, find patterns, tests 

hypotheses, requires thought: is 

relevant and authentic 

Students seem accustomed to making con-

jectures, explaining their ideas, and 

questioning solutions that do not make 

sense to them. 

MP1 Students make sense of prob-

lems and persevere in solving them. 

MP7 Students look for and make use 

of structure. 

MP8 Students look for and express 

regularity in repeated reasoning. 

3c: Groupings are based on in-

structional goals 

Lesson content is aligned to the 4-Quarter 

Plan. 

Classroom climate helps all students de-

velop confidence. 

Teacher builds on students’ existing 

knowledge and understanding. 

MP1 Students make sense of prob-

lems and persevere in solving them. 

  

3c: Materials and resources are 

ready for student use with little 

or no disruption 

Multiple representations of a concept, solu-

tion, problem etc. are encouraged and 

fostered. 

MP5 Students use appropriate tools 

strategically 

3c: Structure of lesson is main-

tained: pacing is appropriate with 

a beginning, a middle, and end 

(closure) 

  

Launch-Explore-Summarize model of les-

son planning (this is a lesson planning 

resource not part of the Math Look For 

Document) 

 


